The purpose of this study is to analyse and compare the faculty members' and students' perceptions of a specific web-based instruction tool in a private higher education institute in Kuwait. 10 faculty members were interviewed and 66 undergraduate students filled in a survey regarding their opinions about the program. The questions posed to the faculty members and students aimed at seeking responses about faculty members' perceptions related to the strengths and weaknesses of the program, and opinions about the contribution to student learning. The analyses of the data reveal that participants, both faculty members and students have positive views towards the CALL experience. Instructors think CALL motivates students, adds variety to class, however, it also makes them question their role in the classroom, and also aggravates the already existing plagiarism problem among students. The analyses also show that most students enjoy using the program. Some disadvantages expressed by students are the workload, difficult questions and long, boring articles. Overall, students think the online program has contributed to their English skills.
Introduction
For language teachers maintaining student attention is a challenge, and computer assisted language learning (CALL) offers new opportunities for supporting teachers to overcome this challenge. CALL can invigorate students (Lee, 2000) , and offer some benefits such as the lessening the costs in the long run, and amplified opportunities for access to countless sources of information, increased opportunities for communication and personalization of the teaching process (Jorge, Jorge, Gutiérrez, García & Díaz, 2003) . By using authentic materials with visuals and computer graphics, learning is not constrained in time and space. Learners are offered opportunities to communicate and learn collaboratively regardless of time and location through the internet. Students show an improved sense of achievement and interest in independent learning, with the ability to communicate and conduct research efficiently beyond the boundaries of the class (Shetzer & Warschauer, 2000) .
Recent studies have shown that the rewarding employment of educational technologies rest on the attitudes of educators, who determine how CALL is used in the classroom. Bullock (2004) found that teachers' attitudes are a major enabling and disabling factor in the implementation of technology. Similarly, Kersaint, Horton, Stohl, and Garofalo (2003) found that teachers who have positive attitudes toward technology feel more relaxed using it and usually incorporate it into their instruction. Internet based instruction can be effective only with the teacher's role as a "facilitator" who plans, designs and monitors the lesson (Brandl, 2002) . In addition, scientists have also recognized the prominence of student attitudes in well-organized incorporation of ICT, and conducted research that focuses on students' attitudes towards learning language with computers. Students who see CALL as an important part of the course will also have high motivation and perceive CALL work as relevant to their needs. Therefore it seems that attitudes towards technology can serve as an alternative way to measure the efficiency of technology in the classroom, and to evaluate the effectiveness of CALL students' as well as instructors' attitudes should be considered.
For that purpose, 10 faculty members were interviewed and asked about their perspectives of the online program. Also 66 students who have used the program were questionnaires to express their opinions about the program. The questions have been designed to seek responses about faculty members' perceptions of using the branded program in EAP practice, perceptions related to the strengths and weaknesses of the program, opinions about the contribution to student learning. The objectives of the research could be summarized as finding out student and faculty perspectives of the CALL tool and to compare their perspectives.
Method
This study has used qualitative research methods. Within the scope of the research, in-depth interviews with semistructured questions were conducted in order to obtain faculty views and perspectives about the commercial online tool. Apart from that, students were given questionnaires consisting of open ended questions regarding their perceptions on the program. The population of the study consists of all of the 10, 5 male and 5 female academics who used this program in 2013-2014 Fall term in the English department of a private Kuwaiti university, and 66 undergraduate students who used the program in the same term.
Data collection tool
10 participants were interviewed on their perspectives of the online instruction tool and asked various questions. Literature and expert opinion were consulted with in the preparation of these questions. For the purpose of the research problem, the open-ended questions posed to the participants are as follows:
1. What are your perceptions of the strengths (or advantages) of the program? 2. What are your perceptions of the weaknesses (or disadvantages) of the program? 3. Do you feel the program has contributed to your (students') English skills?
Data analysis
Audio recordings of faculty members were transcribed and converted into typed text. Interviews were analysed by "categorical analysis". The raw data was converted into codes and categories. In this context, a paragraph that expresses a complete opinion was specified as the unit of analysis. Qualitative research findings and their interpretation were created by analysing the views of participants under certain categories.
Student papers were anonymous, no names or identifying details were written on them. Content analysis was carried out on documents. The documents were "categorically analysed" and student responses were reduced to meaningful units, such as a word, a phrase, or a sentence. Words and phrases reflecting attitudes were identified and underlined. Qualitative research findings and their interpretation were created by analysing the views of participants under certain categories. Table 1 shows the faculty perceptions related to the advantages of the program. When asked the same question, students responded in a similar way. Table 2 shows that the most frequent advantages as perceived by students. Students thought access to a rich database of articles on interesting topics was the greatest strength of the program. Textbooks or course books may have a wide array of reading texts but the options that students have in an online program is beyond comparison to the richest textbooks and the modern age students seem to be appreciating this aspect of ICT. Students tend to value the contribution of the program to their language skills, as well.
Findings

Findings related to perceptions of the program's advantages
Although the program is mostly based on reading articles, students perceived the online program as contributing to multiple skills, including writing and vocabulary.
Following these two most frequently expressed advantages, freedom and independent learning was expressed as another advantage. The program allows students to work on any topic they like by using the search option, gives them the independence to read the text and answer the questions at their own pace. In addition, when they miss the class, they can still follow it by participating in the activity as not everything has to be limited to class time. Students have the chance to complete the work outside the class and they can use any device that will allow them to access to the internet. Students considered these options as independent learning and obviously appreciated them.
The advantages perceived by students and faculty show similarities as both groups agree on the richness of the database and they find reading texts quite educational and interesting. Likewise, easy access to information as perceived by faculty and independent learning, as perceived by students are similar concepts in that both concepts refer to the freedom of using the program regardless of the location and time. Faculty think students more work, which in turn improves language skills, as perceived by students. Students feel they are learning from the program as they are required to do quite a lot of work.
The only difference in advantages as perceived by two groups is differentiated instruction. Students do not consider this an advantage, in fact, some have even complained about the difficulty of the reading texts increasing in time. Students may not be aware of the fact that they receive articles tailored for their reading proficiency and faculty members should try to explain the rationale behind the difference in reading texts they receive. The comparison of faculty and student responses reveals that workload is the biggest disadvantage of the program for both students and faculty members. For students, reaching the target poses a challenge whereas for faculty members this target represents grading difficulty. Students end up reading and writing more than they would do in a paper-pen class and instructors end up grading thousands of paragraphs, essays and calculating the averages for final grades. It is strange that both groups agree on the workload as it is generally students who make complaints on this issue. This points out to the fact that the number of reading texts students are required to do in a term should be revised.
Findings related to perceptions of the program's disadvantages
Lacking variety or boring topics are also common concerns for both groups. Technical flaws of the program are also experienced by two groups. Whether the website has a weak technical structure or the university should strengthen its infrastructure is beyond the limits of this paper, however, constant problems experienced during the use of the program will definitely put students off using it.
Plagiarism is not considered a problem by students whereas for faculty members, it is a major concern. This could be a solution found by some students to alleviate the workload, which does not annoy their peers.
In conclusion, disadvantages or weaknesses of the program as perceived by faculty members and students show similarities, excluding the perception of plagiarism. Students and faculty members have similar viewpoints regarding the contribution of the program on their language skills. Both faculty members and students think the major contribution is in reading. The contribution in writing is the second major according to faculty members, however for students, it follows vocabulary. Among both students and faculty members, few of them think the program failed to make a contribution.
Findings related to participants' perceptions regarding students' feedback
Discussion and Conclusion
According to user perceptions, the major strengths of the program lie within its motivating factor, its differentiated instruction, and contributing to student learning by exposing them to a variety of activities that would be difficult to pool and find materials for in a traditional class. An increase in motivation has been mentioned and established in many other studies that have been carried out in various settings. There seems to be a general consensus among teachers and students, and they mostly feel the use of ICT greatly contributes to motivation for learning. Students indeed find it more appealing to learn with computers than with traditional means (Bullock, 2001) .
Differentiated instruction has been expressed by faculty members as one of the foremost strengths of the program. Differentiated instruction (DI) can be demarcated as a adjustment of the curriculum that empowers all students to learn (Theroux, 2004) . Differentiated instruction is specifically useful for English language learners. English language learners (ELL) largely participate in general education programme and assessment and when students of with different traditions and linguistic qualifications are included in traditional classrooms, teachers face a problem (Stanford and Reeves, 2009, p. 3) . Research that has been carried out on DI suggests that through differentiated instruction and activities, students take a greater accountability and own their own learning through activities that principally focus on students' multiple intelligences, higher-order thinking, and learning styles. DI helps students with different proficiency levels get engaged in the material (Bailey & Williams-Black, 2008) .This feature of the program is valued by the faculty members because they do not have to go through the effort of abridging the content. However, students do not seem to be enjoying this feature of the program. The reason why students do not seem to appreciate this feature may be because of the difficulty level of the reading texts and the misperception that weaker students get easy texts. With this in mind, faculty members should clarify the foundations of the DI to their students and make sure students do not feel cheated when they are placed into a higher level by the program. Instead they should feel they are better than some of their peers and being placed into their correct levels will help them progress further.
Participant perceptions regarding the program's weaknesses list some grading difficulties and technical problems they experience while using the program as ICT tool's number one weakness. Indeed, integration of ICT in the classroom is not a perfect one. Jones's study points out seven major barriers in this process and 'facing technical problems' was mentioned by 13% of participants and listed as the fifth barrier in the study. Another similar study carried out on the barriers revealed "lack of adequate technical support" as one of the issues teachers face during incorporation of ICT with %39.2 of the participants (Samuel & Zaitun, 2007, p. 2) . The grading load, as mentioned by the participants in this study could be associated with time pressures both outside and during class, and the technical shortcomings could be linked to lack of support or recognition for integrating computers; and inadequate training and technical support, as described in many other studies carried out by various researchers (Bordbar, 2010, p. 33) . The World Bank Group report on the use of ICT in education also state that introducing and using ICTs to support teaching and learning is time consuming for teachers, teaching with ICTs takes more time, roughly 10% extra time is necessary to cover the same material. Another point the report touches upon is that the functioning technical infrastructure is critical and teachers and students alike must have adequate access to functioning computers, and be provided with adequate technical support, if they are to use ICTs effectively (Trucano, 2005) .
The second weakness of the ICT tool was considered to be plagiarism by faculty members. Participants raised their concerns about students manipulating the placement test at the beginning of the term, copying and pasting internet sources or other students' responses for writing questions and even hiring others to do the homework for them. It is not unusual that this problem was not mentioned by students at all as they are not at the receiving end of the issue. With the development of information and communication technology, plagiarism has become a serious problem in the academic community. According to the studies, plagiarism rates among students are quite high and students mostly ignore or allow plagiarism because of a lack of knowledge, lack of consequences, or simply because ICT makes plagiarism easy to commit. Over 70% of students reported that they used the internet as the main source of plagiarism and that the main reasons for committing plagiarism were easy and unidentified access to the internet, time restrictions, procrastination, unproductive work management and work overload (Pupovac, Bilic-Zulle & Petrovecki, 2008) . It is suggested that easily reachable information on the internet, the development of IT and the simple copy/paste command facilitate plagiarism. However, rather than holding ICT responsible for plagiarism, academics should form ethical relationships and academic merits to endorse an intellectual community. Attempts at eradicating academic misconduct and gratifying creativity and real acquirement of knowledge in universities and schools will contribute to achieving this goal.
Participant perceptions reveal that the management of the course is a problem area and also some users have trouble adjusting to the new role in an ICT class. Interestingly, students have not made any comments on the management of the course or the instructor's role in the classroom. They generally seem to be enjoying the newly found freedom in the class and being able to choose their own articles. This should tell the faculty members that there is nothing wrong with being a facilitator in the classroom and as long as they plan the lesson carefully, students will focus on the work in the class and enjoy independent learning. In this regard, many experts emphasize continuous training as essential to teacher development, and a slow approach, expecting teachers to take around three to five years to familiarize themselves with new technologies and related pedagogies. Similarly, partnership between the institute and private software developers is seen as effective in assuring educational software remains locally applicable to specific curricular objectives, both of which are important for encouraging teachers to make use of available ICT (Haddad & Rennie, 2005) .
Currently there is great debate about how teachers should adapt current teaching skills and practice to accommodate the introduction of ICT, whether teachers are becoming redundant as a consequence of the use of ICT in education or whether a teacher-less classroom is likely. In fact, new educational technologies do not curb the need for teachers but they call for a redefinition of their profession. This redefinition elaborates on teaching methodology, assessment of learning, student supervision, communication, and evaluation. Most critically, the question of the extent to which teachers abandon control and let learners drive their own learning may create an obstacle in the adoption of ICT in the classroom (Wheeler, 2000) . The roles of teachers have changed and continue to change to constructors, facilitators, coaches, and inventors of learning environments.
In conclusion, there is a noticeable similarity between faculty members and students perceptions regarding the use of CALL in writing classes. An increase in motivation as noticed by faculty members is true, as also expressed by students themselves. Students feel their language skills improved, which is also mentioned by their instructors, as documented in progress reports. Both students and faculty members noticed an improvement in reading skills. Use of computer and internet technologies in the classroom seems to be creating a positive learning environment in freshman courses, but administrators should closely monitor student and faculty member perceptions regarding the use of the program and conduct needs analysis to ensure a smooth implementation of CALL. Teachers who have concerns regarding their roles in the classroom should be given in service training by the developers of the software and more senior users of the program. Further research is needed to assess the solid contribution of the program in achieving student learning outcomes.
